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Abstract

Procrastination among university students is a highly relevant phenomenon in the academic field, as it has
significant repercussions on both performance and learning excellence. The purpose of this study is to determine
how procrastination affects fourth-level university students and the quality of their learning, using a university in
Guayaquil, Ecuador, as a case study during the year 2023. To this end, a quantitative approach with a non-
empirical causal correlational design was used, randomly selecting 100 participating students. The results
obtained reveal that the tendency to postpone academic activities is directly related to the quality of learning. In
this sense, a significant negative correlation was identified between self-perception of skills and the quality of
learning (B = -0.576, p = 0.000), as well as a negative correlation between self-discipline and willingness to learn
(B = -0.500, p < 0.000). In conclusion, the findings underscore the importance of exploring and implementing
programs aimed at improving time management, with the goal of strengthening self-discipline and self-perception
of skills. This will enhance educational quality in the university setting, promote stronger academic engagement,
and, at the same time, reduce levels of procrastination among students.
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Resumen

La procrastinacion entre los estudiantes universitarios se presenta como un fenémeno de gran relevancia en el
ambito académico, ya que tiene repercusiones significativas tanto en el desempefio como en la excelencia del
aprendizaje. El presente estudio tiene como propésito determinar de qué manera la procrastinacién incide en los
alumnos universitarios de cuarto nivel y en la calidad de su aprendizaje, tomando como caso de analisis una
universidad de Guayaquil, Ecuador, durante el afo 2023. Para ello, se empleé un enfoque cuantitativo con un
disefio correlacional causal no empirico, seleccionando aleatoriamente a 100 estudiantes participantes. Los
resultados obtenidos revelan que la tendencia a postergar actividades académicas mantiene una relacién directa
con la calidad del aprendizaje. En este sentido, se identificd una correlacién negativa significativa entre la
autopercepcion de habilidades y la calidad del aprendizaje (B = -0.576, p = 0.000), asi como una correlacién
negativa entre la autodisciplina y la disposicion para el aprendizaje (8 = -0.500, p < 0.000). En conclusioén, los
hallazgos subrayan la importancia de explorar e implementar programas orientados a mejorar la gestién del
tiempo, con el objetivo de fortalecer la autodisciplina y la autopercepcion de habilidades. De esta manera, se
busca potenciar la calidad educativa en el entorno universitario, promover un compromiso académico mas solido
y, al mismo tiempo, reducir los niveles de procrastinacion entre los estudiantes.

Palabras clave: procrastinacion, aprendizaje, educacién superior.

Introduction

Academic procrastination, a widespread phenomenon among university students globally, negatively
impacts the quality of learning. Various international studies, such as those conducted by Aznar et al. (2020) and
Espin (2023), have highlighted its effects in both Europe and Latin America. In the case of Peru, although there
are discrepancies in the findings, studies like those by Stewart et al. (2016) and Negrén et al. (2023) indicate high
levels of procrastination among university students. Conversely, in Ecuador, Zumarraga & Cevallos (2022) found
a significant relationship between procrastination and sleep quality, while Medina et al. (2023) documented its
specific impact in the city of Guayaquil. This phenomenon, often attributed to a lack of motivation and poor time
management, typically results in low academic performance, frequent distractions from social media, and high
levels of stress.

In various countries, several authors have addressed the causes and consequences of procrastination in
the university setting. For instance, Gil et al. (2020) in Spain, Ramos et al. (2021) in Mexico, Estremadoiro &
Schulmeyer (2021) in Bolivia, and other researchers in Peru have delved into this phenomenon. Factors such as
teacher influence (Ramos et al., 2021), self-perception of skills (Burgos & Salas, 2020), and time management
(Gayoso, 2019) have been explored, demonstrating a significant impact on academic performance.

In the Ecuadorian context, studies like that of Zumarraga & Cevallos (2022) have analyzed the relationship
between procrastination, self-efficacy, and academic performance. Similarly, research conducted by Medina et al.
(2023) at the University of Guayaquil has examined the connection between procrastination and academic
motivation. Furthermore, the correlation between procrastination and anxiety has been investigated (Altamirano
& Rodriguez, 2021), as well as its impact on student stress (Méndez, 2021).

Additionally, research such as that by Cornejo (2021) at the Universidad Catdlica Santiago de Guayaquil
has explored the relationship between self-efficacy and procrastination among dental students, thereby
contributing to a deeper understanding of this phenomenon and its effects in the educational context of Guayaquil.
In this regard, learning theories provide a comprehensive view of procrastination and its influence on the quality
of learning. For example, the Meaningful Learning Theory by Ausubel (1983) emphasizes the importance of
connecting new knowledge with prior understanding. Likewise, the Constructivism Theory by Piaget and Vygotsky,
cited by Hilario (2022), underscores the active construction of knowledge by the student. On the other hand, the
Cognitive Load Theory by Sweller (1988) highlights how complex tasks can deplete cognitive resources, thereby
favoring procrastination. Finally, the Cognitive-Behavioral Theory by Beck (1967) offers strategies to address
dysfunctional thought and behavior patterns associated with procrastination.

Consequently, this research is justified by its theoretical relevance, as it provides valuable information for
future studies and the design of strategies aimed at preventing procrastination. It is also feasible and practical,
addressing a felt need within the educational community and proposing concrete measures to mitigate this
problem.

Therefore, the primary objective of this research is to determine the incidence of procrastination among
fourth-level university students and its impact on the quality of learning, using a university in Guayaquil, Ecuador,
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as a case study during the year 2023. Specific objectives include identifying the effects of self-discipline, emotional
factors, self-perception of skills, as well as organization and planning on the quality of learning.

Methodology

This research was developed under a quantitative approach, which allowed for the collection of numerical
data and the performance of rigorous statistical analyses to examine the relationship between procrastination and
the quality of learning among fourth-level university students (Hernandez et al., 2018). This approach facilitated
a precise and objective understanding of the variables under study, as well as the identification of potential causal
correlations between them. Additionally, it enabled the generalization of results to a broader population of
university students.

Regarding the type of research, a basic investigation was chosen, grounded in theoretical and
fundamental knowledge, as proposed by Reyes et al. (2020), aiming to deepen the understanding of the
relationship between procrastination and the quality of learning among fourth-level university students. Thus, the
research sought to establish the theoretical foundations for future studies. To achieve these objectives, a non-
experimental design was employed, according to Matas (2023), with a correlational causal depth level, since it
aimed to establish causal relationships between procrastination and the quality of learning (Hernandez, 2018).

In terms of temporal design, the study is cross-sectional, as data were collected from students at a single
point in time, aiming to analyze the relationship between procrastination and the quality of learning at that specific
moment, as noted by Miiggenburg et al. (2007), without conducting a longitudinal follow-up. Similarly, the research
is descriptive, as its primary goal was to describe and characterize procrastination among fourth-level university
students and its impact on the quality of learning (Arias, 2019). To this end, data were collected through
questionnaires and statistical analyses were applied to obtain a detailed view of the variables under study.

Regarding the population, it was finite and consisted of 134 fourth-level students from the Technical
Nursing Major in the evening shift at the Instituto Tecnoldgico Bolivariano. The sample, which was representative
and probabilistic, included 100 students aged between 20 and 40 years, of both genders, and at the fourth
academic level. This selection had a reliability level of 95% and an allowable margin of error of 0.5% (Reyes et al.,
2019).

For data collection, the survey method was employed, utilizing questionnaires as the primary tool, in
accordance with Arias (2019). It is noteworthy that the questionnaire was specifically designed to assess
procrastination and its impact on the quality of learning among fourth-level students. Regarding the procrastination
variable, the instrument developed by Truijillo & Noé (2020) was used, comprising 16 questions distributed across
four dimensions: self-discipline (items 1-4), emotional factors (items 5-7), self-perception of skills (items 8-12),
and organization and planning (items 13-16). Response options included: never, rarely, sometimes, often, and
always, utilizing a five-point Likert scale.

Finally, the instrument was validated through the judgment of three experts, following Hernandez (2018),
who provided professional opinions and ratings related to the research. Additionally, the questionnaire
corresponding to the procrastination variable showed a Cronbach's Alpha coefficient of 0.744, while the instrument
for the quality of learning variable presented a Cronbach's Alpha coefficient of 0.972, indicating excellent reliability
in both questionnaires (Lopez et al., 2019).

Results and discussion

Table 1
Analysis of linear regression data for the procrastination and the quality of learning variables

Unstandardized Standardized
coefficients coefficients
Model R R2 B Standard Beta Sig. p-
errors value
Ind. variable. Procrastination
Dep. variable. Quality of 1 0.4682 0.219 -0.507 0.097 -0.468 0.000°

learning

Note: Procrastination and quality of learning questionnaire applied to students
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Table 2
Correlations between procrastination and quality of learning variables

Procrastination Quality of learning
variable variable
Corre_la_tion 1.000 -0.460"
Procrastination coefficient
variable Sig. (two-tailed) ) 0.000
Spearman’s N 100 100
Rho c ati
orrelation -
Cl)uallt_y of coefficient -0.460 1.000
earning . .
variable Sig. (two-tailed) 0.000 .
N 100 100

Note: Procrastination and quality of learning questionnaire applied to students

Tables 1 and 2 present the regression analysis, revealing a significant relationship between procrastination
and the quality of learning (R2 = 0.468, p = 0.000, regression coefficient = -0.507). Furthermore, the findings from
the Spearman correlation coefficient (p = -0.460, p = 0.000) indicate a significant negative association between
both variables. Therefore, the alternative hypothesis is supported, suggesting that as procrastination increases,
the quality of learning tends to decrease, or vice versa.

Table 3
Analysis of linear regression data for the self-discipline dimension with the quality of learning variable
Unstandardized Standardized
coefficients coefficients
Model R R2 B Standard Beta I P-
errors value
Self-discipline dimension
learning

Note: Procrastination and quality of learning questionnaire applied to students

Table 4
Correlation between self-discipline dimension and quality of learning variable
Self-discipline Quality of learning
dimension variable
o Corr]:fa_la_tlon 1.000 -0.539"
Self-discipline coefficient
dimension Sig. (two-tailed) . 0.000
Spearman’s N 100 100
Rho Correlation -
learning X .
variable Sig. (two-tailed) 0.000 .
N 100 100

Note: Procrastination and quality of learning questionnaire applied to students
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The results, presented in Tables 3 and 4, highlight that the self-discipline dimension significantly impacts
the quality of learning, evidenced by an R squared of 25%. The standardized Beta coefficient of -0.500 indicates
a negative relationship between self-discipline and the quality of learning. The hypothesis test confirms this finding,
with a p-value of 0.000, leading to the rejection of the null hypothesis (Ho1). Additionally, the Spearman correlation,
with a value of -0.539, supports the existence of a significant negative relationship, suggesting that as self-
discipline decreases, the quality of learning tends to reduce notably, or vice versa.

Table 5
Analysis of linear regression data for emotional factors dimension with quality of learning variable

Unstandardized Standardized

coefficients coefficients
Model R R? B Standard Beta o9 P-

errors value

Emotional factors

dimension 0.053 N

Dep. variable. Quality of 1 2 0.003 -0.069 0.130 -0.053 0.597

learning

Note: Procrastination and quality of learning questionnaire applied to students

Table 6
Correlation between emotional factors dimension and quality of learning variable
Emotional factors Quality of learning
dimension variable
| Correlation 1,000 10.046
Emotional coefficient
factors Sig. (two-
dimension tailed) 0.648
Spearman’s N 100 100
Rho ;
- Corre_la_t|on -0.046 1.000
Quality of coefficient
learning Sig. (two-
variable tailed) 0.648
N 100 100

Note: Procrastination and quality of learning questionnaire applied to students

Tables 5 and 6 show that the coefficient of determination (R2) is 0.053, indicating that only 5.3% of the
variability in the quality of learning can be attributed to emotional factors. In terms of hypothesis testing, no
significant negative impact is evidenced, as the p-value associated with emotional factors is 0.597, leading to the
failure to reject the null hypothesis. These results suggest that, although there is a weak negative relationship
between emotional factors and quality of learning, this relationship is not statistically significant, indicating that
other factors may have a more relevant influence on the quality of learning.

Table 7
Analysis of linear regression data for self-perception of skills dimension with quality of learning variable
Unstandardized Standardized
coefficients coefficients
Model R R? B Standard g, Sig.p-
errors value
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Self-perception of skills
dimension 0.576

Dep. variable. Quality of
learning

0.332 -0.800 0.115 -0.576 0.000°

Note: Procrastination and quality of learning questionnaire applied to students

Table 8
Correlations between the self-perception of skills dimension and the learning quality variable
Quality of learning Self-perception of skills
variable dimension
Correlation o
Quality of coefficient 1.000 -0.585
learning X .
variable Sig. (two-tailed) . 0.000
Spearman’s N 100 100
Rho Correlation e
of skills ; .
dimension Sig. (two-tailed) 0.000 .
N 100 100

Note: Procrastination and quality of learning questionnaire applied to students

The results of the regression analysis reveal that the coefficient of determination (R2) of 0.576 indicates
that approximately 57.6% of the variability in learning quality can be explained by the self-perception of skills
dimension. The hypothesis test supports the existence of a significant negative impact, as the associated p-value
for this dimension is 0.000, leading to the rejection of the null hypothesis. This means that as self-perception of
skills decreases, the quality of learning tends to decrease significantly, and vice versa.

Table 9
Linear regression data analysis for the organization and planning dimension
Unstandardized Standardized
coefficients coefficients
Model R R? B Standard Beta 09 P-
errors value
Organization and
planning dimension 0.101 )
Dep. variable. Quality of 1 a 0.010 -0.144 0.143 -0.101 0.316
learning

Note: Procrastination and quality of learning questionnaire applied to students

Table 10
Correlation between the organization and planning dimension and the learning quality variable
Organization and Quality of learning
planning dimension variable
Correlation
it - 1.000 -0.108
Spearman’s (a)f:(gjapr;laz:r?iﬁg coefficient
Rho dimension Sig. (two-tailed) ) 0.283
N 100 100
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Correlation

Qlualit_y of coefficient -0.108 1.000
earnin : _
pattblS Sig. (two-tailed) 0.283 .

N 100 100

Note: Procrastination and quality of learning questionnaire applied to students

While the results presented in Tables 9 and 10 suggest a limited impact of the organization and planning
dimension on learning quality, it is crucial to analyze these findings in detail. The coefficient of determination (R2)
of 0.101 indicates that only 10.1% of the variability in learning quality can be attributed to this dimension.
Additionally, the hypothesis test does not support a significant negative impact, as the associated p-value for
organization and planning is 0.316, leading to the acceptance of the null hypothesis. In other words, although there
is an association between organization and planning and learning quality, this relationship is not statistically
significant, suggesting that other factors may exert a more substantial influence on learning quality.

It is essential to remember that procrastination does affect university students and impacts their academic
performance. In fact, the data presented reveal that most respondents exhibit advanced (45%) and moderate
(43%) levels of procrastination, while in terms of learning quality, low (35%) and moderate (44%) levels
predominate. Furthermore, there is a significant inverse relationship between procrastination and learning quality
(Rho =-0.460 and p = 0.000), suggesting that procrastination plays an important role in the learning efficiency of
university students.

This assertion is grounded in the constructivist principles proposed by Jean Piaget and Lev Vygotsky, who
argue that procrastination can act as an obstacle in constructing knowledge, resulting in poor academic
performance. Constructivism emphasizes the dynamic involvement of the student in the formation of their
knowledge. In the university setting, procrastination impedes the learning process by postponing essential
activities, hinders adaptation by restricting necessary guidance, disrupts vital social interaction and collaboration,
and complicates the gradual evolution of knowledge according to Piaget's theory. In this sense, the findings
indicate a significant and opposite correlation between procrastination and learning excellence, supporting the
notion that procrastination obstructs dynamic participation, collaboration, and the continuous building of
knowledge, generating a detrimental impact on university academic performance.

Delving deeper into this point, in the university context, procrastination adversely affects the learning
process by delaying crucial tasks. According to Piaget's theory, knowledge construction progresses gradually
through confronting and overcoming challenges, but procrastination can interfere by avoiding timely engagement
with academic tasks. Moreover, procrastination hinders adaptation by limiting necessary guidance. Knowledge
construction, according to constructivism, involves the assimilation of new information in relation to the existing
cognitive structure, and procrastination can restrict the time available to process and assimilate this information
efficiently.

In line with this perspective, we find support in the research conducted by Estremadoiro et al. (2021),
which indicates that procrastination is a common behavior among university students, predominantly manifesting
at a moderate level. Additionally, the results of study carried out by Estrada (2021) reveal a high and significant
presence of academic procrastination among university students. These findings confirm a widespread occurrence
of procrastination among university students, particularly at advanced and moderate levels, suggesting a marked
prevalence of academic procrastination in this student population and emphasizing the urgent need to address
procrastination in educational environments to foster more effective participation and improve academic
performance.

On the other hand, it is crucial to consider that the quality of learning is intrinsically linked to key indicators
such as resistance to distractions, goal achievement, behavior control, and effective study or work strategies. The
consistent application of these elements not only enhances learning capacity but also establishes a solid
foundation for substantial quality in the educational or work process.

This research also demonstrates that a significant portion of university students exhibited a medium level
(51%) in the self-discipline dimension, and a substantial negative relationship was found between self-discipline
and learning quality (Rho = -0.500 and p < 0.000). These results suggest that self-discipline is strongly linked to
the academic performance of university students, highlighting the crucial importance of goal achievement, effective
study strategies, and distraction management in the educational process. In this sense, students with high self-
discipline are more likely to achieve academic objectives and generate quality learning, emphasizing their role as
a key predictor of academic success and a fundamental element for cultivating perseverance, organization, and
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dedication in the pursuit of knowledge. Consequently, these findings support the relevance of integrating self-
discipline into educational programs to enhance both academic performance and the holistic development of
university students.

These discoveries align with the results obtained by Zumarraga & Cevallos (2022), who argued that higher
self-efficacy could be linked to greater self-discipline, as both may contribute to a greater ability to autonomously
control and organize the learning process. Similarly, these results correspond with the study by Cornejo (2021),
which identified a significant negative correlation between procrastination and academic self-efficacy or self-
discipline in students.

In other words, the study reveals that self-discipline has a significant impact on learning quality, showing
an important negative relationship supported by statistical evidence. This finding is consistent with established
theories and previous studies, solidifying self-discipline as a crucial element that notably influences learning
performance in higher education. Consequently, these results underscore the importance of self-discipline in the
academic realm, highlighting its essential contribution to improving learning quality. Additionally, the analysis of
the research also suggests that self-discipline not only affects learning quality but also plays a fundamental role in
efficient time management and the ability to face academic challenges. We observe that students who
demonstrate higher self-discipline tend to organize their tasks more effectively, resulting in greater productivity
and more successful navigation of academic obstacles.

Furthermore, Pulido et al. (2017) indicate in their theory that the influence of emotional factors on learning
quality is significant and does not present a negative impact, emphasizing the importance of considering other
aspects in understanding this dynamic educational environment. These findings align with the research conducted
by Altamirano & Rodriguez (2021), which hints at a partial relationship between procrastination and anxiety.
Academic procrastination and anxiety in relation to courses were also investigated, corroborating the proposed
hypothesis. Similarly, Méndez (2021) points out that most respondents experience stress due to the postponement
of activities, attributing this issue to virtual education. Additionally, Medina et al. (2023) demonstrated that there is
a connection between intrinsic motivation and procrastination in activities.

Finally, regarding self-perception of skills, it is related to procrastination and learning quality, influencing
the time management dedicated to academic activities. The results presented show that 56% of students are at
a medium level. The marked negative relationship indicates that as self-perception of skills decreases, the quality
of learning tends to decline. In other words, self-perception of skills is linked to procrastination and learning quality,
affecting time management and academic dedication.

Similarly, the theoretical foundations of Boillos (2018) argue that procrastination may be connected with
self-perception of skills through various elements such as self-efficacy, intrinsic motivation, self-esteem, self-
confidence, and skill development. In this sense, the relationship between procrastination and self-perception
broadens the understanding of how subjective perceptions of competence and personal worth can influence time
management and the completion of academic tasks. Addressing these aspects from a more holistic perspective
could provide effective strategies to mitigate procrastination and improve both academic efficiency and self-
perception of performance.

In simple terms, this research highlights that the perception of skills is closely related to procrastination
and educational level, affecting time organization and academic dedication. The decline in self-perception of skills
is negatively correlated with learning quality, supported by statistical evidence. Accurate self-assessment,
confidence, and self-efficacy emerge as key factors that enhance the quality of learning by reducing the propensity
for procrastination.

Lastly, it is important to remember that planning and organization are skills that contribute to efficient time
management and academic commitment, benefiting learning quality. Our data indicate that 54% of university
students are at a medium level regarding these skills. Nevertheless, as mentioned at the outset, the coefficient of
determination suggests that only 10.1% of the variability in learning quality can be explained by organization and
planning, indicating a weak relationship.

Despite this, theories support the need to empower students to manage their time, plan, and oversee their
learning process, resulting in improved quality of their learning outcomes. According to Morillo (2020), this
approach is considered crucial. Similarly, Siles et al. (2018) argue that structured planning is essential for the
success of any entity, as it facilitates the systematic coordination of various processes and tasks, ensuring the
achievement of objectives within the established timeframe. In this sense, although time management and
planning are essential for learning quality and reduce procrastination, their impact, according to our results, is
minimal. In other words, despite the importance attributed to organized planning, strategic flexibility, and
organizational management, these factors do not significantly influence the quality of learning in terms of
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procrastination. In this regard, excellence in learning appears to depend more on specific factors such as intrinsic
motivation, self-discipline, and self-assessment of skills.

Conclusions

In summary, this research has demonstrated that academic procrastination is a determining factor in the
decline of learning quality among fourth-level university students. Through quantitative analysis, a significant
inverse correlation between both variables has been established, reinforcing the hypothesis that high levels of
procrastination negatively impact academic performance. This finding aligns not only with the principles of
educational theories such as constructivism, which emphasize the importance of active student participation in
the learning process, but also underscores the need to implement strategies that strengthen self-discipline,
organization, and self-perception of skills, especially considering the identified trends in moderate to high levels
of procrastination.

From a theoretical perspective, the results of this research confirm that procrastination is a widespread
behavior among university students, affecting not only their academic performance but also their emotional well-
being. The association of this phenomenon with variables such as anxiety, stress, and demotivation, observed
both locally and in international studies, highlights the urgency of developing intervention programs that integrate
emotional self-regulation tools and time management, as well as pedagogical models based on neuroeducation
and cognitive-behavioral theories to effectively address the dysfunctional patterns that perpetuate this behavior.

Finally, the research provides a solid foundation for future actions within the educational realm, both in
curricular planning and in the psychological and academic support for students. In conclusion, addressing
procrastination requires a comprehensive approach that considers the personal, cognitive, and contextual
dimensions of the student. The methodological design adopted has allowed for an accurate understanding of the
magnitude of the problem at the Instituto Tecnoldgico Bolivariano, which can serve as a reference for interventions
in other higher education institutions. Therefore, it is recommended to implement training strategies that promote
healthy study habits, thereby enhancing the quality of learning in university education.

References

Altamirano, C., & Rodriguez, M. (2021). Procrastinacién académica y su relacién con la ansiedad. Revista Eugenio
Espejo, 15(3), 16-28. https://doi.org/10.37135/ee.04.12.03

Arias, F. (2019). Como hacer Tesis Doctorales y Trabajos de Grado. Investigacion cientifica y tecnologia. Editorial
Episteme. Ed.1. Edicion Electronica. https://n9.cl/jlpl3

Ayala, A. R. (2020). La procrastinacion académica: teorias, elementos y modelos. Revista Muro de la
Investigacion, 5(2), 40-52. https://doi.org/10.17162/rmi.v5i2.1324

Aznar, |. R. (2020). Adiccién a Internet y procrastinacion académica de estudiantes universitarios mexicanos y
espanoles: correlacién y factores potenciales. Plos One, 15(5).
https://doi.org/10.1371/journal.pone.0233655

Boillos, M. (2018). La autopercepcion de las habilidades escritoras en el inicio de la etapa universitaria. Revista
de la Facultad de Educacion de Albacete, 33(2), 149-160. https://doi.org/10.18239/ensayos.v33i2.1842

Burgos-Torre, K., & Salas-Blas, E. (2020). Procrastinacion y autoeficacia académica en estudiantes universitarios
limenos. Propésitos y Representaciones, 8(3), e790. https://doi.org/10.20511/pyr2020.v8n3.790

Bustinza, A. (2021). Procrastinacion y autoestima en los estudiantes de la Escuela Profesional de Enfermeria
ingresantes en el semestre 2019-11 a la Universidad Andina del Cusco. [Tesis de Maestria, Universidad
Andina del Cusco]. https://repositorio.uandina.edu.pe/handle/20.500.12557/4311

Casasola, W. (23 de noviembre de 2022). La procrastinaciéon en estudiantes universitarios ¢ Por qué deberia ser
un asunto de importancia académica? Hoy en el TEC. https://acortar.link/ntXmZP

Chura Quispe, G., Calderon Carazas, S. M., Castro Marrén, M. S., & Verastegui Quintanilla, A. (2021).
Procrastinacion académica: un estudio descriptivo con estudiantes de secundaria. Apuntes Universitarios,
11(4), 40-59. https://doi.org/10.17162/au.v11i4.759

Cornejo, G. (2021). Procrastinacion y autoeficacia académica en los estudiantes de la carrera de odontologia en
la Universidad Catdlica Santiago de Guayaquil, 2021. [Tesis de Maestria, Universidad César Vallejo].
https://n9.cl/wOnxe

Corrales, I. G. (2022). Factores asociados a la procrastinacion académica en estudiantes de Estomatologia de
siete universidades cubanas. Revista Cubana de Medicina Militar.
https://revmedmilitar.sld.cu/index.php/mil/article/view/1972

Duda, M. (2018). Procrastinacion académica en estudiantes de ingenieria de una universidad privada en lima.
[Tesis de Maestria, Universidad Peruana Cayetano Heredia].

Pazmifio, R., Pinos, A., Garcia, J., Ochoa, P., & Figueroa, M. (2026). Procrastination in fourth-level university students and its impact on
learning quality. Revista InveCom, 6(1). 1-12. https://zenodo.org/records/15331153



https://doi.org/10.37135/ee.04.12.03
https://n9.cl/jlpl3
https://doi.org/10.17162/rmi.v5i2.1324
https://doi.org/10.1371/journal.pone.0233655
https://doi.org/10.18239/ensayos.v33i2.1842
https://doi.org/10.20511/pyr2020.v8n3.790
https://repositorio.uandina.edu.pe/handle/20.500.12557/4311
https://acortar.link/ntXmZP
https://doi.org/10.17162/au.v11i4.759
https://n9.cl/w0nxe
https://revmedmilitar.sld.cu/index.php/mil/article/view/1972

https://repositorio.upch.edu.pe/bitstream/handle/20.500.12866/3794/Procrastinacion_DudaMacera_Mari
a.pdf?sequence=1
Estrada, J. (2021). El aprendizaje autonomo y el desempefio académico en los estudiantes del centro
preuniversitario de la universidad nacional José Faustino Sanchez Carrion, Huacho, 2019. [Tesis de
Maestria, Universidad Nacional José Faustino Sanchez Carrién]. https://acortar.link/Ab1Kao
Estremadoiro, B., & Schulmeyer, M. (2021). Procrastinacion académica en estudiantes universitarios. Revista
Apon‘es de Ia Comun/caCIOn y la Cultura, 30, 51-66.

Garzon, A., & Gil, J (2017). EI papel de la procrastmamon académica como factor de la desercioén universitaria.
Rewsta Complutense de Educacion, 28(1), 307-324.
https://doi.org/10.5209/rev_RCED.2017.v28.n1.49682

Hernandez-Sampieri, R., & Mendoza, C. (2018). Metodologia de la investigacion: Las rutas cuantitativas,
cualitativas y mixtas. Mcgraw-Hill Educacion.

http://www.biblioteca.cij.gob.mx/Archivos/Materiales_de consulta/Drogas _de_Abuso/Articulos/Sampieri
LasRutas.pdf

Hernandez, R. F. (2014). Metodologia de la investigacion. https://www.uca.ac.cr/wp-
ontent/uploads/2017/10/Investigacion.pdf

Kichler, A. A. (2019). Eficacia de una intervencion basada en Internet para la procrastinacién en estudiantes
universitarios (StudiCare Procrastination): protocolo de estudio de un ensayo controlado aleatorizado.
Intervenciones de Internet, (17). https://doi.org/10.1016/j.invent.2019.100245

Lopez, R. A. (2019). Validacion de instrumentos como garantia de la credibilidad en las investigaciones cientificas.
Revista Cubana de Medicina Militar, 48(2Sup), 441-450.
https://revmedmilitar.sld.cu/index.php/mil/article/view/390/331

Manchado, M., & Hervias, F. (2021). Procrastinacién, ansiedad ante los examenes y rendimiento académico en
estudiantes universitarios. Interdisciplinaria Revista de Psicologia y Ciencias Afines, 38(2), 243-258.
https://www.redalyc.org/journal/180/18066677016/

Matas, A. (2023). ElI Método Cientifico: una breve introduccién. Universidad de Malaga, 1-30.
https://riuma.uma.es/xmlui/bitstream/handle/10630/27649/Zenodo_UD_Metodo_Cientifico.pdf?sequence

=1&isAllowed=y
Medina, M. M. (2023). Motivacién académica y procrastinaciéon académica en estudiantes de una universidad

publica de Guayaquil, 2020. Revista Ciencias Latina, V7. https://doi.org/10.37811/cl_rcm.v7i1.5068

Mena, P. (2019). La motivacion para estudiar psicologia y la autoeficacia académica en estudiantes universitarios
de la ciudad de Ambato. [Tesis de Posgrado, Pontificia Universidad Catolica del Ecuador].
https://acortar.link/iO4kRV

Méndez, C. (2021). Procrastinacion e incremento del estrés en docentes y estudiantes universitarios frente a la
educacion online. Revista Scientific. https://doi.org/10.29394/Scientific.issn.2542-2987.2021.6.20.3.62-
78

Morillo, E. (2020). El papel de la gestion del tiempo en las actividades académicas del alumnado. Revisién
sistematica. [Tesis de Maestria, Universidad de Sevilla]. https:/hdl.handle.net/11441/109145

Miggenburg, M. & Pérez, I. (2007). Tipos de estudio en el enfoque de investigacion cuantitativa. Enfermeria
Universitaria, 4(1), 35-38. https://acortar.link/2gagbT

Negrén, R. M. (2023). Caracteristicas demograficas y procrastinacion de lo/as estudiantes de una universidad
publica peruana 2022. Ciencia Latina Revista Cientifica Multidisciplinar, 7(1), 4837—-4850.
https://doi.org/10.37811/cl_rcm.v7i1.4804

Ortega, M. (23 de abril de 2023). Procrastinacion y redes sociales, la pareja Perfecta. The Conversation.
https://acortar.link/swAQ1I

Pando, C. (2023). Uso de redes sociales y procrastinacién académica en estudiantes de educacion secundaria
de una institucién educativa publica de Lima, 2023. [Tesis de Postgrado, Universidad César Vallejo].
https://acortar.link/mrKAAy

Pulido, F., & Herrera, F. (2017). La influencia de las emociones sobre el rendimiento académico. Ciencias
Psicolégicas, 11(1), 29-39. https://acortar.link/VkQZCI

Reyes, C. C. (2019). Metodologia de la investigacion Cuantitativa & Cualitativa. 1. U. U. Vallejo, Ed.
https://repositorio.uniajc.edu.co/handle/uniajc/596

Reyes-Ruiz, L., & Carmona Alvarado, F. A. (2020). La investigacion documental para la comprension ontoldgica
del objeto de estudio. [Tesis Doctoral, Universidad Simén Bolivar].
https://bonga.unisimon.edu.co/items/cbb661ef-30e3-4263-b7b2-810e88237f5f

Pazmifio, R., Pinos, A., Garcia, J., Ochoa, P., & Figueroa, M. (2026). Procrastination in fourth-level university students and its impact on
learning quality. Revista InveCom, 6(1). 1-12. https://zenodo.org/records/15331153



https://repositorio.upch.edu.pe/bitstream/handle/20.500.12866/3794/Procrastinacion_DudaMacera_Maria.pdf?sequence=1
https://repositorio.upch.edu.pe/bitstream/handle/20.500.12866/3794/Procrastinacion_DudaMacera_Maria.pdf?sequence=1
https://acortar.link/Ab1Kao
http://www.scielo.org.bo/scielo.php?script=sci_arttext&pid=S2306-86712021000100004
https://doi.org/10.5209/rev_RCED.2017.v28.n1.49682
http://www.biblioteca.cij.gob.mx/Archivos/Materiales_de_consulta/Drogas_de_Abuso/Articulos/SampieriLasRutas.pdf
http://www.biblioteca.cij.gob.mx/Archivos/Materiales_de_consulta/Drogas_de_Abuso/Articulos/SampieriLasRutas.pdf
https://www.uca.ac.cr/wp-ontent/uploads/2017/10/Investigacion.pdf
https://www.uca.ac.cr/wp-ontent/uploads/2017/10/Investigacion.pdf
https://doi.org/10.1016/j.invent.2019.100245
https://revmedmilitar.sld.cu/index.php/mil/article/view/390/331
https://www.redalyc.org/journal/180/18066677016/
https://riuma.uma.es/xmlui/bitstream/handle/10630/27649/Zenodo_UD_Metodo_Cientifico.pdf?sequence=1&isAllowed=y
https://riuma.uma.es/xmlui/bitstream/handle/10630/27649/Zenodo_UD_Metodo_Cientifico.pdf?sequence=1&isAllowed=y
https://doi.org/10.37811/cl_rcm.v7i1.5068
https://acortar.link/iO4kRV
https://doi.org/10.29394/Scientific.issn.2542-2987.2021.6.20.3.62-78
https://doi.org/10.29394/Scientific.issn.2542-2987.2021.6.20.3.62-78
https://hdl.handle.net/11441/109145
https://acortar.link/2qagbT
https://doi.org/10.37811/cl_rcm.v7i1.4804
https://acortar.link/swAQ1l
https://acortar.link/mrKAAy
https://acortar.link/VkQZCI
https://repositorio.uniajc.edu.co/handle/uniajc/596
https://bonga.unisimon.edu.co/items/cbb661ef-30e3-4263-b7b2-810e88237f5f

Rubio, V. (13 de octubre de 2022). Procrastinar: un mal para hoy y para después. Cuba Si.
https://cubasi.cu/es/noticia/procrastinar-un-mal-para-hoy-y-para-despues

Siles, R., & Mondelo, E. (2018). Herramientas y técnicas para la gestion de proyectos de desarrollo PM4R.
https://acortar.link/fn MAM

Stewart, M. S. (2016). Metas de estudio y tendencias de procrastinacion en diferentes etapas de la carrera
universitaria. Estudios en Educacién Superior, 41(11), 2028-2043.
https://doi.org/10.1080/03075079.2015.1005590

Suarez, J. (2022). Teorias sobre la procrastinacion y su incidencia en el ambito educativo. Revista Saperes
Universitas, 6(1). https://acortar.link/8APHnI

Tejada, M. (2019). Procrastinacion y autoeficacia en estudiantes de la facultad de ingenieria civil, de la
Universidad Nacional de Ingenieria — Lima — 2019. [Tesis de Maestria, Universidad César Vallejo].
https://acortar.link/cEYbOU

Teopanta, L. (2023). Calidad de suefio y procrastinacion académica en estudiantes universitarios. Universidad
Técnica de Ambato. https://acortar.link/9L ffyj

Trujillo-Chuman, K., & Noé-Grijalva, M. (2020). La Escala de Procrastinacion Académica (EPA): validez y
confiabilidad en una muestra de estudiantes peruanos. Revista de Psicologia y Educacion, 15(1), 98-107.
https://acortar.link/YwuA2U

Xiarong, Y. Y. (2023). Relative deprivation and academic procrastination in higher vocational college students: A
conditional process analysis. Asia-Pacific Edu Res, 32, 341-352. https://doi.org/10.1007/s40299-022-
00657-2

Zumarraga-Espinosa, M., & Cevallos-Pozo, G. (2022). Autoeficacia, procrastinacion y rendimiento académico en
estudiantes universitarios de Ecuador. Alteridad: Revista de Educacion, 17(2), 277-290.
https://doi.org/10.17163/alt.v17n2.2022.08

Pazmifio, R., Pinos, A., Garcia, J., Ochoa, P., & Figueroa, M. (2026). Procrastination in fourth-level university students and its impact on
learning quality. Revista InveCom, 6(1). 1-12. https://zenodo.org/records/15331153



https://cubasi.cu/es/noticia/procrastinar-un-mal-para-hoy-y-para-despues
https://acortar.link/fnMAM
https://doi.org/10.1080/03075079.2015.1005590
https://acortar.link/8APHnI
https://acortar.link/cEYb9U
https://acortar.link/9Lffyj
https://acortar.link/YwuA2U
https://doi.org/10.1007/s40299-022-00657-2
https://doi.org/10.1007/s40299-022-00657-2
https://doi.org/10.17163/alt.v17n2.2022.08

