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Abstract

In a Latin American context characterized by structural inequalities and educational challenges, didactic-
pedagogical support emerges as an essential strategy to strengthen teaching practice and promote meaningful
learning. Therefore, this research analyzes the impact of this tool on the performance of secondary school
teachers. The main objective was to describe and analyze pedagogical support as a training resource that
enhances teaching competencies, fosters inclusion, and improves student achievement. To achieve this objective,
a qualitative methodology based on a systematic literature review based on the PRISMA method was used. Eighty
academic articles in Spanish and English published between 2018 and 2025 were reviewed, of which 34 met the
inclusion criteria and were analyzed in depth. The results show that teacher support contributes to a sustained
improvement in educational quality by promoting reflective, collaborative, and personalized processes.

Furthermore, it promotes professional development, methodological innovation, and adaptation to classroom
needs, with a particular impact in rural or vulnerable contexts. In short, pedagogical support not only reduces the
gap between educators and students but also constitutes a driving force for educational transformation. Its effective
implementation requires sustainable public policies, ongoing training, and committed pedagogical leadership to
consolidate inclusive and quality learning.




Keywords: pedagogical support, teacher competence, teacher training.

Resumen

En un contexto latinoamericano caracterizado por desigualdades estructurales y desafios formativos, el
acompafiamiento didactico-pedagogico emerge como una estrategia esencial para fortalecer la practica docente
y promover aprendizajes significativos. Por ello, esta investigacion analiza el impacto de dicha herramienta en el
desempefio de los docentes de educaciéon secundaria. El objetivo principal fue describir y analizar el
acompafnamiento pedagdgico como recurso formativo que potencia las competencias docentes, fomenta la
inclusion y mejora el rendimiento estudiantil. Para alcanzar este propésito, se emple6 una metodologia cualitativa
sustentada en una revision sistematica de literatura bajo los lineamientos del método PRISMA. Se revisaron 80
articulos académicos en espafiol e inglés publicados entre 2018 y 2025, de los cuales 34 cumplieron con los
criterios de inclusién y fueron analizados en profundidad. Los resultados evidencian que el acompafiamiento
docente contribuye a una mejora sostenida de la calidad educativa, al promover procesos reflexivos, colaborativos
y personalizados. Ademas, impulsa el desarrollo profesional, la innovacién metodolégica y la adaptacion a las
necesidades del aula, con especial impacto en contextos rurales o vulnerables. En sintesis, el acompafiamiento
pedagoégico no solo reduce la brecha entre educador y estudiante, sino que también constituye un motor de
transformacion educativa. Su implementacion efectiva requiere politicas publicas sostenibles, formacién continua
y liderazgo pedagoégico comprometido para consolidar aprendizajes inclusivos y de calidad.

Palabras clave: acompafiamiento pedagdgico, competencia docente, formacion docente.

Introduction

Educators are key mediators in the formative process; thus, they face ongoing challenges to incorporate
motivating methods that respond to social demands and the continuous changes in the educational environment.
Given the complexity of these adaptations, it is essential to have ongoing support from experts through
pedagogical accompaniment, which strengthens the development of teaching practices and ensures adequate
learning (Trinidad et al., 2024).

In this context, training is conceived as a pathway to learning that opens multiple possibilities and acts as
a driver for social transformation. It is within this framework that the concept of pedagogical accompaniment (PA)
emerges, understood as a strategic method for rethinking educational practices (Abanto et al., 2021).

However, the centralization of the educational system limits teacher autonomy and hinders the application
of effective methods in both evaluation and teacher training (Flores, 2020). In Latin America, despite reforms aimed
at decentralization and the implementation of various learning programs, teaching practices have not managed to
consolidate in specific teaching contexts (Mondalgo, 2023). Therefore, it is imperative to promote effective
participation and collaboration in the educational process (Rodriguez-Castro, 2024).

A study by the Organization for Economic Cooperation and Development (OECD) on pedagogical
monitoring in American countries reveals that school leaders allocate little time to planning and school oversight.
For instance, in Shanghai, only 27% of leaders engage in these activities; in the United States, a lack of time and
experience limits teacher observation and feedback. In contrast, in Spain, 63% of school leaders commit to
ongoing feedback. In Colombia, however, the absence of pedagogical leadership among school leaders translates
into low motivation for collaborative practice and minimal recognition of feedback in learning.

Structural difficulties persist in Latin America, such as insufficient salaries, inadequate conditions in
educational centers, and weaknesses in initial teacher training. Therefore, it is necessary to develop sustainable
programs that address the needs of educators, a task that remains a significant challenge (Cueva et al., 2021).
Additionally, the educational system lacks comprehensive mechanisms to evaluate teacher performance in the
classroom based on competencies.

Romero (2020) points out that academic inequalities in the region are evident, especially in rural public
schools where a lack of leadership is reflected in low learning levels. In this context, the educator's role is crucial
to ensure effective learning that respects contexts and values native knowledge, promoting inclusion and
strengthening cultural identity. To address low academic performance, teacher commitment is essential.

Education in rural areas is characterized by poor academic outcomes, due to inadequate infrastructure
and a lack of equipment that meets curricular demands, exacerbating educational inequalities. Moreover, issues
in scheduling and planning practical classes hinder attention to the diverse levels within the classroom and reveal
a disconnection between the curriculum and social and jurisdictional realities (Beltran-Véliz et al., 2022). This is
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compounded by the absence of organized and well-defined teacher accompaniment practices (Sanchez & Jara,
2019).

In light of this complex scenario, educational centers must focus on the comprehensive professionalization
of educators, based on studies that consider real environments and promote pedagogical accompaniment aimed
at developing teaching competencies. The specialized literature highlights various factors affecting training quality,
but it also emphasizes the achievements of teachers with strategic thinking that ensures meaningful learning
(Alberca et al., 2021).

Consequently, this article aims to analyze didactic-pedagogical accompaniment as a professional training
proposal for teachers, oriented towards individual and collective guidance in educational practice, aligned with the
competencies that favor student performance. Additionally, it seeks to identify trends in pedagogical
accompaniment that drive significant changes in learning and describe the contribution of the guide or pedagogical
accompanist in teaching practices during secondary education.

Methodology

In this study, a literature review was conducted to identify the theoretical and conceptual perspectives
related to accompaniment and supervision in educational training, applying a comprehensive dialogical approach.
Therefore, this research is grounded in a systematic review that follows the PRISMA guidelines, recognized for
ensuring a rigorous and efficient process in developing such studies. According to Do Nascimento et al. (2019),
for the correct application of this method, it is essential to define key criteria that allow for effective verification
through appropriate techniques. Furthermore, Hinojo et al. (2019) emphasize that a careful evaluation of the
consulted sources is crucial for selecting the most relevant and reliable studies.

Information was collected from searches in academic databases in both Spanish and English, using
keywords such as “pedagogical accompaniment,” “educational supervision,” and “teacher training.” The analysis
was conducted by systematizing theories, beginning with the collection of relevant data on teaching
accompaniment or guidance. This review, under a systematic approach, was based on the synthesis of a series
of articles obtained through various means.

It is important to note that during the analysis and processing phase, a rigorous document verification was
applied. A total of 80 articles were consulted, of which 30 were excluded due to duplication, resulting in a selection
of 50 publications. From this group, after thorough analysis, 34 articles published between 2018 and 2025 were
selected that met the search criteria and reached the level of theoretical saturation. These studies develop
conceptual frameworks on accompaniment, guidance, and supervision, aligned with UNESCO's postulates.

Figure 1
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Results and discussion

The findings reveal a clear pattern in the distribution of educational access, with urban areas concentrating
the majority of students due to their proximity to educational institutions (Sullivan et al., 2018). This situation
contrasts sharply with the rural sector, where isolation and limited educational coverage directly affect the quality
of learning. The formative barriers in these contexts are not only due to geographic factors but also to the absence
of contextualized policies that address the particularities of small towns and remote communities (Falabella, 2020;
Verger et al., 2019).

Consequently, pedagogical accompaniment emerges as a transformative alternative that goes beyond
traditional teaching by promoting a reflective engagement between teachers and students. Agreda & Pérez (2020)
define it as a strategy centered on pedagogical dialogue, while Jabalera (2021) highlights its utility in strengthening
teaching competencies, especially in light of the inadequate application of conventional educational methods.
Thus, accompaniment becomes a means of renewing classroom practices from a critical and contextualized
perspective.

Additionally, pedagogical accompaniment consolidates as a process of guidance and continuous
improvement in teaching. According to San Martin et al. (2021), this action drives significant transformations
through direct technical support to educators, fostering skill development among students. However, initial
resistance was detected among teachers, who perceived evaluations as limiting. This underscores the importance
of implementing accompaniment strategies with a formative rather than punitive focus, which enhances
pedagogical performance without generating rejection.

In this framework, the role of school leaders is vital in fostering pedagogical improvement within
educational institutions. Their active participation in monitoring academic performance and socializing with
students allows for a reorientation of teaching practices towards more innovative and adaptive approaches (Rosas,
2020). One of the main current challenges is to optimize teacher performance through tools that ensure the
relevance and effectiveness of their educational interventions (Vasquez et al., 2021).

From the perspective of Estrada & Mamani (2020), the teaching role should not be limited to the
transmission of knowledge; it must also integrate the emotional development of educators as an essential part of
their personal and professional growth. Strengthening emotional competencies, such as self-regulation and
empathy, is fundamental for establishing healthy relationships in the school environment. In alignment with this,
Barreno (2022) emphasizes practices like meditation and self-reflection as vital tools for improving educational
coexistence.

Moreover, it is recognized that pedagogical accompaniment can also manifest through less structured
feedback strategies, expressed in bidirectional, open, and spontaneous conversations between teachers and
students. Jones et al. (2018) argue that these interactions promote collaborative learning, where open dialogue
allows for the construction of knowledge through the joint exploration of ideas and experiences.

Furthermore, the study by De la Rosa et al. (2023) demonstrates that pedagogical support strengthens
both the planning and execution of teaching tasks, particularly through the use of tools and resources adapted to
contextual needs. This accompaniment not only empowers teaching practice but also responds to current social
demands. In this vein, Parra et al. (2022) assert that effective technical-pedagogical guidance must be based on
organized and systematized methods that ensure coherent and sustained intervention over time.

On the other hand, the research by Gonzélez & de la Calle (2020) indicates that accompaniment is
founded on interaction and channels the empowerment of educators through the development of capacities and
skills. In this regard, didactic-pedagogical accompaniment is configured as a strategy that enhances teaching
practice by fostering reflection and the production of new knowledge within a circle of formative interaction.

However, the strategies applied in classrooms often lack subsequent follow-up to guarantee the effective
implementation of new methods, inviting deep reflection. In this context, Bonilla & Ferra (2021) describe
accompaniment from a virtual platform that supports educator intervention in the classroom, complemented by the
supervision of a technical-pedagogical advisor. This action, implemented in Mexico, involves an educator
assuming the responsibility and commitment to provide educational assistance and guidance.

In this same line, Del Valle (2020) analyzed accompaniment in learning through feedback applied to
teaching, utilizing strategies based on collaborative evaluation. For his part, Abduraxmanovich (2020) contends
that communication in the formative process must be maintained as a permanent strategy. In the context of the
COVID-19 pandemic, guidelines were established to supervise and carry out didactic-pedagogical accompaniment
in each area of study, which sparked educators' interest in improving their activities and performance (Garcia-
Madurga et al., 2021).
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Additionally, the updating and modification of knowledge derived from curricula, emanating from
educational policy lines, remains a necessity in the school stage (de la Vega, 2021). Teaching practices mobilize
didactic processes, giving them profound meaning and an integral perspective that encourages continuous
improvements in the formative phase of learning with a transversal vision, thus strengthening educational labor.
In this framework, accompaniment positions itself as a relevant process in which teachers activate their
pedagogical experiences and knowledge. The pedagogical guide, therefore, promotes continuous improvement
in teaching by instructing students.

From the analysis of Taveras-Sanchez (2023), the pedagogical support provided by educators is directly
related to the execution of reflective and critical practice. In the interactive process between student and teacher,
the importance of generating a climate of trust through the development of questions that probe knowledge levels
is emphasized, employing open follow-up questions that lead to responses oriented toward pedagogical
understanding. Teachers committed to educational transformation employ teachings focused on forming
professionals with a high level of reflection.

Conversely, Mendoza (2024) notes that inefficient educational supervision limits the implementation of
pedagogical strategies due to administrative tensions that interfere with their development. In light of this situation,
it is essential to revalue supervision actions as a key element to strengthen the educational system. Incorporating
systematic processes and effective pedagogical leadership would enable the consolidation of constant teacher
accompaniment aimed at professional growth and the achievement of meaningful learning.

Abanto et al. (2021) confirm that pedagogical or didactic accompaniment generates positive and
transformative effects within educational institutions. This intervention promotes new visions and formative
practices, successfully sensitizing and renewing educational exercises. Through an updated pedagogical dynamic,
it encourages more flexible and innovative teaching, directly contributing to the improvement of educational quality.
In this regard, Alberca et al. (2021) suggest that the implementation of teacher accompaniment should begin with
a transition period that allows for achieving expected results, always within a structured program with defined goals
and purposes. It is also essential to avoid discrepancies between administrators and teachers, prioritizing a
collaborative, non-intrusive relationship that favors the formative process.

According to the theory proposed by Vela (2023), the educator's performance is fundamental in student
formation, especially through direct pedagogical practice. In this context, technical accompaniment becomes a
key tool to guide teachers toward continuous improvement in their work, which is directly reflected in the quality of
students' learning outcomes. Moreover, the conclusions from the study conducted by Pérez (2020) emphasize the
importance of students receiving support from a teacher guide during their formative process. This accompaniment
not only facilitates the appropriation of new knowledge but also enables students to argue from their own
experiences, promoting more reflective and contextualized learning.

Lara et al. (2022) also highlight that pedagogical accompaniment should respond to students' academic
needs from a multidimensional approach. In this framework, the act of guiding directly influences teacher
performance. However, in light of current demands from the educational system, it is essential to reinforce these
capacities through formative workshops aimed at enhancing self-awareness. In this same vein, Panta et al. (2025)
argue that continuous supervision and pedagogical and didactic support are essential for raising educational
quality and fostering meaningful learning.

According to Cruz et al. (2021), guiding or accompanying in the didactics of learning strengthens teacher
performance, provided it is done continuously; thus, receiving technical advice that directs knowledge toward
reflection in the classroom is fundamental in a harmonious environment where communication is effective. In
agreement, Chauca et al. (2024) note that reflective dialogues and collaborative work facilitate mutual learning
based on didactic practices. Furthermore, it is important to apply feedback as a task and commitment of the teacher
towards their students, a statement complemented by Leiva & Vasquez (2019), who emphasize collaboration in
learning, with educators acting as mentors within the classroom, and supervision as an effective tool that
complements teaching through specialized techniques.

On another note, Retamozo et al. (2021) stress the importance of triangulating theories and methods to
identify factors that should be observed and applied both in Peru and other Latin American countries, from a holistic
and integral perspective. The experience of guides, tutors, and supervisors is essential in accompaniment to
strengthen criteria that contribute to reducing pedagogical gaps, aligning with UNESCO guidelines to ensure
lifelong learning, in accordance with the fourth Sustainable Development Goal (SDG) of the 2030 Agenda.

Ledn (2018) argues that accompaniment in didactic-pedagogical development is a highly relevant strategy
applied in Latin America. In Peru, its implementation initially faced barriers arising from the diverse realities of the
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country; however, positive effects on education were observed following the application of mechanisms that
overcame challenges related to poor formative management and inadequate curricular management, which were
addressed through proper planning.

Lastly, Benitez Montes et al. (2021) propose that the approach of pedagogical-didactic accompaniment
does not suggest a unique model or rigid formula but is configured as guidance aimed at promoting quality
instruction. Therefore, it becomes an essential educational resource for achieving effective learning. In this regard,
Vicente et al. (2022) indicate that pedagogical accompaniment or guidance goes beyond mere sessions,
encompassing various contexts. Today's educators must give due importance to implementing feedback
accompanied by the necessary support.

In summary, innovation drives teaching practices by fostering effective collaborative articulation based on
dialogue, reflection, and strong pedagogical leadership. Pedagogical accompaniment stands as an essential
element to strengthen educators' educational actions and optimize their performance in the classroom. This
process generates a significant impact, promoting deep transformations in educational contexts. However, it is
crucial for trainers and educators to maintain a constant commitment to their professional development, effectively
responding to current social demands.

Conclusions

This study demonstrated that didactic or pedagogical accompaniment consolidates as an essential
component in the formative process, as it contributes to reducing the gap between educator and student, promotes
inclusion, and ensures academic progress through effective educational methods. This practice positions itself as
a motor of educational transformation by offering personalized support that drives the comprehensive development
of the learner and strengthens their empowerment.

Moreover, the reviewed literature shows that when implemented objectively, accompaniment constitutes
a key tool for the professional growth of teachers and the strengthening of their pedagogical practice. Its reflective
and formative nature opens new possibilities for learning, transforming each challenge into an opportunity to
identify strengths, address needs, and consolidate capacities through continuous formative processes.

In this context, it is imperative to propose and develop public policies that institutionalize didactic-
pedagogical accompaniment strategies, not only as a mechanism for supervision but as a permanent formative
practice. Teachers should see themselves as active agents of educational change, capable of generating teaching
experiences that respond to students' interests and integrate into a coherent pedagogical trajectory.

To achieve meaningful learning, accompaniment must incorporate reflective, collaborative, and
personalized strategies adapted to the specificities of the school context. This involves fostering pedagogical
dialogue, providing both individual and group guidance, and promoting harmonious environments where
empathetic communication prevails between teachers and students.

In this sense, future research is recommended to broaden the theoretical and empirical focus on
pedagogical accompaniment, integrating new perspectives that strengthen its application in diverse educational
contexts and allow for more effective responses to the emerging challenges of contemporary teaching practice.
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